GLOBAL E-SCHOOLS &
COMMUNITIES INITIATIVES OESCI (¥

ANNUAL REPORT




GESCI 2018 Annual Report: The Year That Was

Acronyms and Abbreviations

ADEA  Association for the Development of Education in Africa

ADSI African Digital Schools Initiative

AUC African Union Commission

BOM Board déflanagement

CESA Continental Education Strategy for Africa

DSD Digital School of Distinction

ENEA Ecole NuBNA |j dz8 RQOEOSt t SyO0S ! FNAOI Ay S
EWG Expert Working Group

FAWE  Forum for African Women Educationalists

GDSD GESCI Digi Schools of Distinction

GESCI Global ESchools and Communities Initiative

ICT Information Communication Technologies

IGAD Intergovernmental Authority for Development

IICBA International Institute for Capacity Building irc@\fri

JP IK  Portuguese business group, with an international presence and which primarily opeirates
the Information and Communication Technologies (ICT) secto

KC Knowledge Creation

KD Knowledge Deepening

MCF Mastercard Fodation

MERL  Monitoring, Evaluation, Research and Learning

MOEST Ministry of Education, Science and Technology (Tanzania)

OERs  Open Education Resources

PAVEUPan African Virtual-&Jniversity

PC Project Coordinator

PORALG PresidérQa hFTFFAO0S F2NJ wS3IAz2ytft FyR [20lt D2@SNYyYS
PPG  Project Partnes Group

PSIPSEPartnership to Strengthen Innovation and Praciit&econdary Education
PTA  Parent Teacher Association

RELI RegionaEducation and Learning

SBC  SchooiBased Coordinator

SST  School Support Team

STEM  Science, Technology, English and Maths

TL Technology Literacy
TPACK Technological Pedagogical Content Knowledge
TSC Teachirep\ice Commission (Kenya)

UNHCRUnited Nations High Commissioner for Refugees
UNESCO United NatioBglucational, Scientific and Cultural Organization



Introduction and Overview

In 2018 GESCI continued to implement its mission, vision and progranmués strengthen its
operations and systems. In thé“d/ear ofimplementation ofthe Strategic Plai2017 ¢ 2020,
GCNRY +AaAGSS{ADSNDY A2 Y Kwelfocsesion twendirk gp&ational
streams viz. programme implementation and strategidparship building for sustainability and
scale. With regard to programme implementati@ESCtontinued to successfully embats
activities in the Ministries of Education and their decentralised structures in Kenya, Tanzania and
i S RQL @2 A NBtheingtic ficksSreasdfNI G S3I A O

GESCI Digital Schools of Distinction for whole school ICT integration and development
Teacher professional development and ICT competencies

ICTs for 21st century learning with a focus on STEM subjects

ICTFenabled education for children and youth in crisis environments
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The strategic partnership building for sustainability and scale initiatives were underpinned by
D9 { / L fo&xtehdAit¥reach andnpact to more regions, countries and beneficiaries, snd
become more influential in agenda setting on the African continéot educational
transformation and development. In doing so, GESCI will continue tatiikfision, mission and
organisational objectiveand remain relevant to its partners and bdiugaries

During 2018 GES(&ffined and crystalised its thematic focus areas atrdamlined and aligned

its operations for improved efficiency and better outcomes and impact. GESCI also managed to
recruit and appoint new staff in key positions suchRestnerships, Programme Design and
ResourcingManager, Monitoring, Evaluation, Research and Learning (MERL) Specialist and
Education Specialigib support its work.

D9{/LQa R2y2NHEZX LI NIYySNAR o6 !!/3> Cl!293 LD!53 |
Ministries of Education Kenya, Tanzani@iG RQL@2ANB0O YR o0SYSTFAOAL
School Boards, PTAsachers, students) are very importanwithout their full support and trust

we would not have been able to achieve aurganisational and programme objectivies2018

We are deeply grateful tdonors and partners fotheir guidance, advice, encouragement and
financial support which enabled GESCI to operate, grow in capacity and influence, and to
implement its programmesian efficient and effective mannewe also highly appreciate the
contributions,enthusiasm, openness, commitment and trust with which our beneficiaries across
Kenya, Tanzania andCS RQL@2ANB Sy 3IF ISR GAGK | YR &dzJLi2 N
granted.We thank Sida for its essential core support which enabled us to provide the necessary
supports, expertise and administrative services to programme and project delivery. We highly
value the spport from especiallfhe Mastercard Foundation (MCF) f@rogramme funding for

ADSI.

As stated in the GESCI Strategic Plan 2017 H n X G CNR Y ¢DelivevidgyWhai e | OG A 2
t NPYAaSes D9{/ L Sy@raali3aSa | ¢g2NIR 6KSNB



technologies will transform learning and e higher levels of equality and inclusiveness. Itis a
world where ICTs are efficiently used to support governments and communities for inter alia:
equitable access to a high quality education in formal and informal learning environments; ICT
competency skills for better teaching and learning to improve student achievement and
acquisition of 21st century skills; digital skills development for youth employment and
entrepreneurship to equip young people with the technolatjyven skills and capabilities
required for selfemployment and the job market; securing gender equality in participation and
achievement in education and training; Mdigvel leadership competencies at Government
levels for planning inclusive and sustainable social and economic devehbpand scalingip
learning opportunities in communityased setings for social transformation.

GESCI Vision GESCI Mission

To be a global thought leader To work with governments and
and expert organization in partners in providing strategic
supportng the utilization of supports to develop and

new technologies to transform implement models of good IET
learning and empower based practice fohigh-quality
individuals and communities education & training and to
with competencies and skills fo H build effective leadership
inclusive and sustainable abilities in ICT and Knowledge
development. GESCI recognise Society development among
OKFGzZ Ay (2RI @ Government officials across the
knowledge is a key engine of Developing world.

growth, innoation and overall

sociaeconomic development. A

quality and equitable educationj

is a major pillar of a knowledge

society.

In executing its initiatives and plans in 2018, GESCI was guided by its principles and core values
of inclusivity, accountability, democratic participation, equal opportunities,-d@crimination,
transparency, empowerment and sustainability. In all its operations GESCI has continued to strive
to carry out its work ethically, with integrity and with pamsiand commitment.

Programme Outcomes

The ADSI programme is implemented in partnershith Ministries of Education andheir
programme implementing agencies, stakeholders and partners at all levels (national,
county/district and school). With the joinimplementation of the pre-scale model, the
programme started takingdeeper roots through capacity buildinginstitutionalisation and



sustainabilityda d NI 6§ S3A Sa Ay YSyeél I Attheyebiongl level tHe AfRcany & (G S
UnionCommission (AU® involved through the Continental Education Strategy for Africa (CESA)
2016 2025 Cluster for ICT in EducatidProgress of théADSI implementations periodically
highlightedin the AUC publishe@€ESA journal.

The strategies for successful implementatio 2018 focused an

w Institutionalisation for sustainability which entailed deeper engagement and
collaboraton with Ministries of EducatignProgramme Partner Groups (PP
Expert Working GrolgEWG@) at rational level and School Support Teaf8ST) at
County/Regional level

W Whole school fanning br ICT Integration through theckBool Leadership, cBool
Based Coordinators B&3%, Science, Technology, English and Mathemat&BEW!
teachers and other subject teachers in planned transformatioacbbols to Digital
Schools of Distinction

W Schoolbased Professional Development providing support through Sdbastd
Coordinators with capacityo provide the first line of support in project activities at
school level

() A Blended Learning Approach for STEM teachers, and other teachers including face
to-face sessions, online accessgumlity interactive and practicalontent through a
Learning Maagement System and classroom observation sessions during ICT
Integration practice



AFRICAN DIGITAL SCHOOLS
INITIATIVE (ADSI) IN 2018

140 principals from the 3 participating
countries attended leadership trainings.

- Y

A TOTAL OF 140
PARTICIPATED IN
ADSI ACTIVITIES

Brief on ADSI in 2018

The preceding year, 2017, provided significant lessons and learfingsir work in 2018 for
approaching challenges, shaping strategies, imipigp\processes and practices and adjusting
plans. In 2018 our programme activities were geared primarily towdtoither elaboraton and
contextualisation af

() The GESCI Digital Schools of Distinct@SDjor whole school ICT integration and
development
Teacher professional development and ICT competencies
ICTs for 21st century learning with a focus on STEM subjects
ICTenabled education for childrema youth in crisis environments
Institutionalisation ad sustainability.

egegee

Each of the three ADSI countries have different contexts and are also at varying stages of
implementation ¢ the ADSI/ENEA programme. Siri¢enya is aheadf Tanzania andCote

R QL @r2ilmpeBientation and provides valuable insightthe GESCI programmnteam have
establishedgprocesgsandstrategies to facilitate deliberate and continuous cross country sharing

to enhance internalearning. Across the 3 countri¢ise programme stakeholders were mainly
informed through the Expert WorkingGroups (EWGS) representing key institutions,
workshop/training and stakeholder meetings county and regional leveProgramme Partners
Group(PPG) meetingsastitutional level meetings, School Support Teg@® Tjcounty / region



and school) meetingsna policy forums. Several lessons have emerged that have been used to
shape implementation as well a® inform the activities, thinking and priorities of key
stakeholders especially related to policies to facilitate and support ICT integration and the
development of digital schools of excellence.

Thematic Focus Area: GESCI Digital Schools of Distinction for whole school ICT integration and
development

' GKS O2 NiBigits? $ecobdary Edud@tion, 21st century skills and readiness for the
world of workk 02 y OS Lliare # dohtéMtRalis€dihd integrated frameworks, viz.



1) Digital School oDistinction framework for whole school ICT integration and development
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2) ICT Competency framework fagachers

ICT Competency Framework for Teachers (ICT-CFT)

A phased approach to building teacher capacity for ICT use in STEM
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Adapted: UNESCO 2011; Col. 2015

3) The Technological Pedagogical Conteénbdwledge (TPACK) framework



Teacher Technology Pedagogy and Content Knowledge (TPACK) Framework

Introduction to ICT as a tool to enhance and/or innovate teaching and learning;
seeking to enable teachers to integrate ICT in classroom teaching
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4) the 23 Century Skills framework

GESCI ‘African Digital School Distinction’
Phased Approach/ 4 Frameworks
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G{2YS 2F (KSasS aokz2z2fa KI
learners and parents due to the changes taking place ir
these schools. The Principals through@m&D pathway

have brought infrastructural development like building @
ICT rooms, Wifi, equipping the ICT rooms with computg
and policies on ICT integration which the students like.

I NBadz G Yz2aid 2F (KS &a0K?Z

professional development andhe necessary planning and digitalols to mg S

The GESCI Digital Schools Didtinction
framework provides @athway, guidelines
and resources foparticpating schools to
do more withthe technology they have.
The school leadership and Boards of
Management (BOM) receivedextensive

A Y A leehabled tdVBoy T A RSyt @ diNgaSha RigitaSchools of Distinction status
In 2018 the selected 140 secondary schools across all 3 countries implemented theSGRBI3.
and their communities were collectively involved in meeting the GDSD requiremenesdar
status awardIn Kenyar8 out of 80(97.5% schoolsachieved eenabled statusand are working
enthusiasticallytowards achieving €onfident status in 2019 A very successfuPrincipal§
Conferencewas held which imbued principals and their boards widmewed energy ad

motivation to lead theirschools towards achieving DSD status at thraagurity level Hubs of

excellence within particular schools and counties in Kenya emerged, demonstrating how the use

of technology can enrich and enhance learningcteing and student achievement.

In Tanzania &SD workshowvas conductedor 120 School Based Coordinators, Heads of School

and School Boards where thepmpleted the school selassessmentand commenced the data
filing for eenabled status The DSD school planning and assessment processesal
accountability of key players in school leadership including heads of sehsofsethingthat is

imperative for supportingeachers perform projectasks and classroom teaching and learning
practicewhile pursuing training in ADS50 school heads, PTA representatives and SBCs actively

participated inthe DSD selfassessment workshop forenabled status The DSD -enabled

statusawardevaluatiorsarestillA y LINR I NB & &

F 2 NJoitel yT | YA

Thematic Focus Area: Teacher professional development and ICT competencies

Worldwide there is a enewed focus on the@eed for highquality teaching and learningdore
attention is paid to the role of teachemsnd teating which are key to iproving the quality of

G¢KS LIoSNI 2F aLRKAQ
technology made my mean score in the 20

education. The implementation of the ADSI
model

encompassing a phased teacher

LINR INE & A

Iy R

National Examinations to be a.Brechnology
does miracles for the weak students. N
subgct was the best and the most improved
GKS alOKz22f Ay TaimWaveta

development approach
supported by blended learningnd intensive
and ongoing schooebased support was very
successful in 2018At the end of 2018 the
following results were achieved:

facilitated and

T NI

I %0



In Kenya, 756 out of 800 (95%) teachers have been certified
for Technology Literacy (Tland 739 teachers out 800
teachers(92%) teachers certified for Knowledge Deepening
(KD) The key concepts coveredeme: problembased
learning, creativity and communication by using concept
mapping, digital photo storying and web quesi§7 lessons
(71 % STEM and 29% other subjects) wabyserved, peer
reflections conducted and inputs consolidated for internal
learnng and pacy feedback.A total of 131 Technology
Literacy (TL) and 191 Knowledge Deepening (KD) exemplary
lessonsscoring 80% and above wenploaded intothe ADSI
SN OER portal thereby enabling access to a wide rangf
Flgqtaree#e'\;%v;ig;nﬁﬁjLffTAE?CQ; teachersfor peer leaming In Tanzaia, 344 out of 397 (87%)
Project Manager, Esther Mwiyeria  teachers have been certified f@echnology Literacy (TI3s a
result of active engagement of SSTs and SBCs, 649 |egs@ns
observed, peer reviewed and feedback sharadhich enabled peer learning amongst
participating schoolsln @i S R QIB5202itAoNZB0 (83%) teachers have been certified fo
Technology Literacy (TL)hese very positive results were made possible by the excellent
collaboration and support from the county/regional officials, school leadersimgscommitted
GESCI field staMVe gathered evidence and observed that across the 3 countr@s teachers
use technology when performing their routine classroom activities #wad more participae
willingly or invie peers toclassroom observatiaespecially during the school visit§Ve also
experienced anncreasing interest and awareness the use of technologgue to clse and
regular support from Project Coordinators (P&BCsSchool heads and SSTs. As understanding
and appreciation of the pregt benefits grow among stakeholders and beneficiaries,
engagement has become stronger and more meaningful. While some project teachers had been
transferred and new teachers replaced them, the momentum across countries was maintained
because of additionafforts from the field teamsMore teachers (other than STEM and project
teachers)cameon board through mentorship initiativegspecially in Kenya.

IN®1S RQLVG2ANBE GKS RSSLISNI Sy 3l 3SY Syparticilddzhey ( KS
Director ofCabinet, and the involvemerf the General Inspectors of eashbjectdisciplineto

include ADSI/ENEA in their priority and scheduled visits to schools greatly facilitated project
activities and generated a spirit of coopgmn among other departments as well. The IT
Department provided osgoing support for thesuccessfutleployment of equipment to schools

and to get them usecready for training sessions. They also provided technical support during
training sessions. The GEI deputy project manager established good working relationslhiips

heads of institutions and agencies and conducted regular meetings to brief the Director of
Cabinet. Regular meetings with the project support teams to prepare for school visits, @8D sch
assessments and the contextualisation of tools and frameworks also took place.



While a significant number of schools across the 3 countries faced internet/connectivity
challenges, as the figures show above, teachers still persevered and exdélésd: excellent
results came about because of the following:

() GCommitment of the A field teams (GESCI staff acdunty/regional officials) who
remained focged in a very turbulent time (transfers of school heads and ADSI
teachers to noPADSI schools, GESCI staff changes)

W Creation and facilitation of peer learning opportunities

W Abstract topcs and hard to teach concepts Problembased and Projedbased
learning were demstified through the use of OERs anahslations

W More support from school leaders areh improved positive attitude by the teachers
to the use of ICT in their schools
W Improved support with internet by the school administratisrin Kenyaemanating

from the attainment of Eenablal status.

Thematic Focus AredCTs for 21st century learning with a focus on STEM subjects

The technologyriven 21st century worklace is peating rapid shifts in demander knowledge
and skills. The specific neexd .
for Sience, Technology
English and Mathematics

(STEM) related skills to mee
demands for new emerging
knowledge economy sectors
related to nformation

techndogy (cloud computing, e % ' -
advanced software [ V"-,,,,J ~ | g — B

development) and science, Figure2: Project Coordinator (Christine Akello, Kianttg Teachers Conferenc
engineeing and technology

convergencénamotechnology, m-technology ancelectronics engineering).

LY Hnmy D9{/LQ&a 62NJ] Ay GKA&a OGKSYIFGAO I NBI

() Developng systematic approaches and models towards the integration of 21st
Centuryskills in generaand in STEM subjects araliassroom practies

T2



() Developng ICT in STEM quality exemplary curriculum materials for teachers and
students in secondary schools using GE&hd local resources and various new

educationtechnology tools

() Enhancinghe quality of fixed and mobile technology use in classroom practice to
supportnew pedagogy and content in STEM subject teaching and learning;

w Improving learner motivation, engagement, retention dnachievement in STEM
subjectspaying particular attentio to gender isges in girl and boy performance

W Developng policy briefs and evideneebased research and evaluation studies to

inform scaling up models for ICT use to enhancg 2&ntury learning and STEM skills

L Y AYRSSR KI LJLJ®
ADSI family. | enjoyed every moment in
training and implementationThe program
has given me an edge in matters digital.
Thanks for your selfless efforts in nrakus
ahead of othersl promise to keep the
RAIAGEIE &ALIANRG ¢6KSN
Departing Principal, Nyamira County.

As a result of the capdyi building and school
support, studentactive participation in their
learning and their motivation and interest in the
STEM subjects increase&tudents conducted
online searches for content to address project
based learning activitiesthey analyzed data,
created presentatios and presented n groups
which turned ouw to be fun demonstrating
successfulacquisition and applicatioof 21st C

skills.In Kenya 84 boys and 7#lg participated in Projedased Learning competitions producing
55 projects across STEM areas. The best projects inceaoktywasrecognized

Students presenting an English Project
Literature Sebook. Salvation Army Joytown Secondary Schools
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St&dentspresenting a Project in Chemistry
St. Pete® Ndumberi Secondary School

Students from St. S (i Sduikeri Secondary School:
Position 3; Kiambu County Competitions

Studentsfrom & OK22f Ay /23S RQLO2ANB &2t @dS& | LINRPo6fSY RdzZNAy3d | 8§

STEM teachers undergo training in Morogoro, Tanzania. Students intagri&ibn lesson in Tanzania
Thematic Focus Area: I&€habled education for children and youth in crisis environments

Overt £ F 2F (KS ¢ Xhilfiréd Qricer NS Fandhge SAEcedw Mdication for this
marginalised groups limited: only 1in 2 refugee childreihas accss to education; 1 in 4 refugee
adolescents has accessecondaryeducaion; and 1% of youth has accasshigher education.



Even in countrieshererefugee children have accessrtational edication services, a significant
proportion remain out of school, or have lositendance and completion rate$CT can fadgihte
the delivery of educatiomn placesand in contexts where childreand youh are more difficult
to reach,and carenhance ctlaboration and the developmenmtf teaching and learning resources
amongteachers though online platforms

In 2018 GESCI invested significant time and other resourcesptore the learningneedsand
requirements of displaced children and youthcrisis situation@nd which types of responses

and initiatives seem to produce the best results. We also gathered information about potential
partners and focused on building strategic partnerships with organizations providing assistance
to refugees/ displaced persons develop models and resources to address the learning and skills
needs of children and youth in crisis environments and help contribute to sustainable recovery
and development irerisis regionsSeveral significant partnerships were developed in this regard
e.g.with AUC, IGAD, UNHCR

Institutionalisation and sustainability

Strategic engagement and collaboration with policy makers are important in helping the
programme gain traction and ownership. Involving officials from teacher employers aB&T
EWG tojoin in school visits, &inings and other activitiesreated an appreciation of the ADSI
model and this served as an endorsement for the project and validation aidtigties, leading

to adoption and ownership of processes, tools and new practiGdse collaboration also
enabledthem to recognize and appreciate that the AQMBoject goals and approaches were
alignedwith national aspirations/policies for teacher capacity building and quality of teaching
and student learning in secondary schodds aresult, GESCI became a trusted partner and
advisor across the 3 countries on ICT integration issues.

In Kenya, the visits helped the TSC offictl know that ADSincorporates Technological
Pedagogical Content Knowledge (TPACK) components in teachawatimn further making
them feel we recognize and appreciate theiwn policies and initiativesPolicy inputswere
collected during the teachexorkshopsand converted into policy briefs which apeing used for
engagement with policy makets change pactice

In Tanzania, 2 regional government officials oversaw training in each region on the DSD Roadmap
EEnabled pathway conducted for 39 Heads of Schools, 38 School Board Members and 40 SBCs.
The officials received the DSD Roadmap positively and dedcitiieeDSD handbook as well
organized.

IN®iS RQLG2ANBI ! 5{L (i rk BEEdeRment of2h&linktR &S 3 & S a
Education tooknotice of the online learning resources provided by ADSI and is exploring ways to
increase the collection, analysis and choice of relevant digital education contents that could be
shared on a Ministry Platform for use by teachers throughout the systera.tBthe interest
generated bythe ADSI model, the Ministry hdeld its first workshop on the development of a
strategic Vision of Innovation in STEM education.



It emerged as a significant lession2018 that it would not be feasible to have a singgroach

for institutionalisation and sustainability of the ADSI model across the 3 countries because of the
differences in the education systems and structures. The lessons from Kenya show that
institutionalisation and sustainability should be focused atntgu level, while in Tanzania

greater strategic engagement is needed with the Ministry of Education, Science and Technology
6ah9{¢0 YR (GKS tNBAARSY{iQa hTFTFAOS T2N wS3IA2,
level simultaneously with engagementsth regional levelinstitutions on operational matters

IN®iS RQLY2ANB Al YAIKEG 0SS 60SOGSNI G2 GFNBSG GK

Lessons learned from implementation

GESCI places emphasis on monitoring, evaluation, research and ¢efrormimplementing its
approaches, frameworks, concepts, strategies, processes and activities in order to improve and
adjust where necessary in a timely manner. With Kenya pioneering the ADSI frameworks,
strategies and processes, we use the learningsno $olutions to challenges in Tanzania and

@IS RQLG2ANB |yR (2 AYLNRGS 2y I|yR O2yGSEG
requirements. Some of the key lessons in 2018 include the following:

1 In previous projects our experience showed that to mak& ECsignificant feature of
education in schools and to obtabuy-in for full integration takesquite sometime to
achieve. However,he GESCI Digital Schools of Distinci@DSD) whotschool
approach involving national, county and school leadership, school community members
(BoMs/PTAs)teachersand students supported by School Support Teams and School
Based Coordinators to build capacity and understanding, greatly aatsde and
enhanced the use of technology for teaching and learning (both teachers and students)

1 Institutionaizationof project models, approdes and activities at national Ministry and
Headquarters levels is important and necessaHowever, for successful project
implementationand change in school practitigere has to be ownership at the grassroots
where the first level of beneficiary stakeholders are working from, e.g. bundles and
routers will not be provided by theationalMinistry but mustbe planned and budgeted
for at the school level, and school principals and education officers at local level should
facilitate this.

1 The active involvement and support of school leadenrsitical inensuring progression to
achieve full Digital Schoad$ Distinction statugfrom e-initial to e-enabled to econfident
to e-mature). The training of school leaders was critical in this regard.

1 Being proactive and having open consultations and communication with key stakeholders
IS important in helpingroject planning and implementation. Across the three countries,
this approach has helped in aligning activities to the school calendar, carrying out class
observations and school visits at convenient times for the teachers and schools. This has
enhanced theacceptability of the project by the teachers as well as ministry officials as



they no longer see the ADSI activities as intrusive or disruptive of learning and
examinations in schools

For the Expert Working Groups to contribute and participate optimalty @oductively,
agreed and clear terms and conditions for theimgagment, deliverables and
remittanceare required from the outset

Continued motivation of county/regional officials to remain engaged and actively
involved in project activities at schook requires recognition and achievement
certification. Thigogether with the empowermenthey receive as&chool Support Team
members translates to high levelofcommitment at county and regional level
Thepositiveimpact of ADSI in schaoin terms of the effective use of 1G#&s generated
interest amongpther teachers not directly involved in ADSI, mafiyvhomhave engaged

in peer learningactivities (within the school) in aspects such as leggeparation aml
delivery spreading the impact beyond the STielthersbubjects

Closecollaboration and coordinatiomvith the national and decentralisedoEstructures

are essential for project success

In addition to raising policy issues the policy forum®vided deeper insights to
stakeholders on theiprogress andgractice of ICT integration and to mat against the
existing policies and to identifgaps. The school leaders and teachers appreciate the fact
that their experiences / voices are heard and consdeior policy amendment and policy
making

Involving 8hoolBasedCoordinators inschoolvisits to neighbouring schoolacreased
peer learning, motivation and networking opportunities among the ADSI schools at
county / regioral level. High levalof enthusasm contributed to observation of 1,216
lessons compared tthe planned 600 lessons

The approach of online learning combined with practical activities and ongoing school
based support and reflection on practice provides a viable model for sustainable
professional development and impact.



Strategic Partnership Building and Networlg for Sustainability and Scale
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GESCI CEO Jerome Morrissey with other paselisting a session at thehovating Education in Africa Expo in Dakar, Senegal.

In 2018 GESCI #&valuated its strategy on strategic partnership building and netingrkit
decided to look for opportunities for growth by sharing its best practices in sector wide
frameworks to extend its sustainability and scale, by promoting its knowldearnings to a
broader community of implementers as well as accessing new target markets in the areas of
refugee education and in and outside of Africa.

Global Engagements
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Esther Mwiyeria, GESCI Country Project Manager ADSI ,Kenya makes a preseatatienl1h Policy Dialogue Forum of the
International Task Force on Teachers (ITFT) Montego Bay, Jamaica.




GESCI continued to promote its knowledge sharing by playing leadership roles -ieviaigh
meetings on ICT integration in education globally. GESCihe cechair of the UNESCO
LYGSNYIGA2Y L § ¢ I a |-cornditidOdh ICT yaind DiStanCeKESUdEtiGh helpezdb
organize one of the four thematic areas of the 11th Policy Dialogue Forum of the Task Force, in
Montego Bay, JamaicA Y b2 @SYOSNJ Hamy @ | ReRyaicdumry indndgérz D9 {
presented a paper in this session on critical issues for ICT integration in the Professional
Development of Teachers.

GESCI asrmember of the mAlliance Steering Committee, attended bdtis tmeeting and the
Symposium held in Washington USA, in November 2018. Mobiles for Education AlliaarecegSte
Committee members, includingelected Ministry of Educatn officials and other invited
representatives from other organizations investing iobgll, regional and national technology in
education initiatives. The Symposium focused on Using Technology to Scale Support for Teachers
and Community Educators in LéResource Environments. GESCI moderated a session en Real
Time Classran and Community Oa Collection andvionitoring.

Continental Engagements in Africa

GESCI CEO Jerome Morrissey #titl Professor Sarah Anyang Agbor Commissioner for Human Resources, Science and
Technology,AUC after signing an MoU in Addis Ababa, Ethiopia.



